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INTRODUCTION
Mentioning the words “college athletes” can bring
forth reactions of disdain, contempt, and even disgust. It is no
wonder with the headlines in the news of cheating, academic
fraud, paper classes, and plagiarism. Is there a way for academic
librarians to venture into this arena and provide athletes the
skills they need to succeed in college level research?
Library 101: Research Methods (LIBR 101) is a
course taken by many athletes at the University of San Diego
(USD). In the past, problems arose between athletes, the
librarians and the athletics department regarding expectations,
accommodations, and grades. Librarians teaching the course
were dissatisfied with the perception that the course was an easy
A, high rates of absenteeism, and late or incomplete
assignments. Three months prior to the start of the Fall 2014
semester the Assistant Academic Director reached out to the
Coordinator of Instruction. Throughout subsequent meetings an
understanding was developed of the goals and objectives for the
course and for the student-athletes. Significant changes were
made to the course for the 2014-2015 year, which resulted in a
successful semester for all student-athletes and a positive
teaching experience for the faculty. The resulting changes
provide a successful model to teach information literacy/critical
thinking skills to student-athletes to improve their academic
performance.

HAVE A ROUND WITH ATHLETICS’ ACADEMIC
SERVICES
The Athletic Department has a staff that handles
academic services for student-athletes. These individuals help
athletes select courses, stay on track for graduation, proctor
exams during travel, and communicate travel schedules with
faculty. The Assistant Director of Academic Services reached
out to the Coordinator of Library Instruction initially to see if
the LIBR 101 faculty would be willing to accommodate
student-athletes. He was seeking courses in which freshman
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male basketball players could learn foundational research skills
and succeed. The Coordinator of Instruction used this as an
opportunity to hear about the needs of student-athletes and
discuss the significance of information literacy (IL) for all
undergraduates. The athletics department saw the value of
teaching IL, particularly to freshman athletes, to help improve
their academic performance throughout college. Initial
conversations involved listening to the needs of athletics,
learning the role of academic services, and establishing
boundaries as a faculty member.
The athletics department’s primary concern was the
numbers of absences athletes have over the course of a semester
and whether a student-athlete could be successful in a course
while missing five or six sessions. They have a solid system in
place for proctoring quizzes or tests, but class activities and
lectures are more difficult to make up. Success is dependent on
flexibility of faculty and ability for students to learn course
content outside of traditional class time.
The Coordinator of Instruction’s concerns included
whether athletics was placing students in the course to
automatically receive an A and how intrusive the department
would be throughout the semester with wanting grade updates
on athletes. It was made clear that athletes would be held to the
same academic standard as non-athletes. Flexibility was built in
by having the entire course developed in the course
management system, Blackboard. In-class activities were
adjusted to non-travel dates to accommodate athletes.
The Coordinator of Instruction joined the Athletic
Council. Meetings twice a semester brought faculty, studentathletes, and the athletics department together to discuss issues
pertaining to all. Gaining an understanding of the regulations,
the demands on student-athletes, and a willingness to
communicate created a positive classroom experience. The
meetings were essential to understand the NCAA regulations
regarding academics and the reason behind phone calls and
emails for grade checks.
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The conversations provided an opportunity to
determine the needs of student-athletes, the expectations of the
athletics department, and to cover the significance of
information literacy skills for all students. This established the
basis for a successful fall and spring semesters. Working
together, listening, learning the unique needs of studentathletes, and developing a course with built-in accommodation
made for a winning semester for student-athletes and nonstudent-athletes alike. The ultimate goal was information
literate students who recognized when information is needed
and have the ability to locate, evaluate, and use it in an ethical
manner. The skills developed in LIBR 101 will be useful to help
student-athletes succeed in all their classes. Academic advisors
want and need the students to succeed, the librarians want
students to succeed, and student-athletes know they must
maintain their grade-point-average to be eligible to play.

BUZZ ON STUDENT ATHLETES
Figure 1: Library 101 Student-Athletes Spring 2015

Besides health, student athletes may have personal
issues arise that effect their academics and sports. Many times
faculty will not be aware of the issues other than seeing missed
work or missed classes. In the past year in LIBR 101 the
following documented incidents occurred effecting nearly 20%
of students: death of family member, life-threatening illness of
a child, and personal trauma.
The daily situations of lack of sleep and time
demands effect their success or lack-of-success in college.
Student-athletes were asked to respond to the prompt “I wish
my faculty knew…” Repeatedly, students stated they receive
three or four hours of sleep due to their schedule. They
struggle to find times which align with the dining halls and
practice and class schedule to get food. They find it nearly
impossible to find time to meet with professors during office
hours. One student commented on wishing professors knew
“that sometimes as an athlete it is hard to keep up with all the
readings and be prepared to participate in class as our practice
schedules are crazy and by the end of the day we are exhausted
and the only thing we want to do is sleep.” Nearly every
athlete mentioned the lack of sleep and most mentioned their
struggle to keep up with course readings. See Appendix A for
a list of student-athlete responses.
While these are not issues that faculty are responsible
for or even have a way of controlling, these are issues to be
aware of in setting course policies. An open food policy in a
student-athlete course can be beneficial for everyone in the
room. Food also becomes a great motivator. On all major
projects the entire class was provided cookies or other baked
goods for everyone turning in their projects on time and passing
with a 70% or higher.

Practice, more practice, games, travel, away-games,
injuries and trainers are the norm for student-athletes. Practice
is twenty hours a week. Factor in games, team meetings, and
other obligations and students are spending thirty to forty hours
a week on their sport. Add in at least twelve semester units and
mandated study hall and it is no wonder student-athletes are
frequently overwhelmed and exhausted. Students-athletes
struggle to find time to sleep, eat, and meet all their
commitments. In addition, many have documented
accommodation for disabilities and/or are international
students. With the average freshman struggling to adjust to
college the demands on student-athletes are even more intense.
Juggling their schedules with practice and time in class
is a challenge. Additionally, problems arise for students and
faculty when injuries occur and further accommodation is
required. During the 2014-2015 year nearly 10% of the athletes
in LIBR 101 had surgery for injuries sustained while playing
their sports. Academics do not stop while a student is out for
surgery.
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Why do students subject themselves to this?
Repeatedly, student-athletes stated they only had a mid-3.0 high
school GPA and that they wanted to go to a good school. Sports
gave them the opportunity to attend better schools than relying
on their academic performance. They understand how high the
cost is. They do not understand why faculty are opposed to them
being athletes.
Some have the perception student-athletes are dumb
jocks that are barely literate and cannot write; however the
reality of the majority of student-athletes is very different.
Fifty-percent of the student-athletes at USD have a GPA above
a 3.0. The majority of team’s maintain a GPA above 3.0. Nearly
a dozen student-athletes maintain a 4.0. These students pursue
the same majors at nearly the same percentage as their nonathlete peers in the College of Arts & Sciences, School of
Business, and School of Engineering. The top five majors for
student-athletes are finance, business administration,
communication studies, accountancy, and marketing.
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Table 1: Declared Majors–Top Five Percentage
Comparison: Students & Student Athletes

CRAFTING LIBRARY 101
Library 101: Research Methods is a semester length,
elective, 3-unit course. At one time it was a required course for
a liberal arts major. The course is now an optional elective for
the Business Information Technology major. In recent years,
the course has been cancelled numerous times for lack of
sufficient enrollment. Other times, the class was taught with
fewer than a dozen students. Each faculty taught the class with
the learning outcome of having students find and evaluate
information. Assignments varied from 15-page papers to
annotated bibliographies. The course has not been tied to one
subject area and students frequently picked their own topics
based on their discipline. Faculty mentioned the challenges of a
course not anchored to any single subject, a predominately
athlete-based class, with poor attendance, and poor grades.
The course was completely redesigned prior to Fall
2014. The redesign included having common learning
outcomes, incorporating high impact practices such as the
university common read, building the course in the learning
management system, incorporating writing assignments, and
using hands-on activities rather than lecture during class time.
Learning Outcomes
•

Understand how knowledge is organized in an
academic library

•

Use a variety of methods for developing and refining
research topics

•

Construct and implement effectively designed search
strategies

•

Identify a variety of relevant information sources
(print, electronic, and web)

•

Critically evaluate information sources

•

Understand ethical issues regarding the use of
information

•

Select appropriate documentation style and use it to
consistently cite sources
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High Impact Practices
The Association of American Colleges and
Universities (AAC&U) discusses the significance of high
impact practices including first-year seminars and experiences,
common intellectual experiences, learning communities,
undergraduate research, diversity/global learning, service
learning, internships, writing-intensive courses, capstone
projects, and collaborative learning/projects. The research
indicates these high impact practices result in deeper learning
with increased student retention and student engagement (Kuh,
2008).
The Coordinator of Instruction designed the course
incorporating the campus-wide read and campus-wide activities
to provide student-athletes with the opportunity to engage in
common learning experiences. In order to have a foundational
broad research topic to tie the class together the campus-wide
read was selected as one of the course textbooks. The book
selected provided a wide array of research topics, which could
be narrowed based on a student’s major and interests. For
2014/2015 the selection was Stuffed and Starved by Raj Patel.
Campus-wide experiences were built into the course. Students
were encouraged to attend film screenings, discussion panels,
author talks, and events on campus to enhance the campus-read.
All students went to local farmers’ markets and documented the
experience through a social media platform designed
specifically for USD classes. Visiting a farmers' market was one
way to learn about the essential role of agriculture and food in
the diverse communities of San Diego. Practically, this meant a
few classes were spent participating in these events. Events that
occurred outside of class time were encouraged through extracredit.
Pedagogy
The course was completely restructured to provide
flexibility for student-athletes whether they were on campus or
traveling. To begin, the course was developed in Blackboard
where course readings, including articles, TED Talks,
streaming videos, and tutorials, were easily accessible. Student
writing was handled in the journal section where students
responded weekly to a writing prompt regarding the readings
and videos.
All assignments and essential course
information including grades were available to students
anytime and anywhere.
Students were surprised that the course did not have
traditional lectures. Nearly every class session involved
activities. Starting in the first week students were introduced to
the physical space and select resources through an Amazing
Library Race scavenger hunt. This significantly reduced student
anxiety regarding the library and was an appreciated activity for
competitive student-athletes. Students-athletes faced a
tremendous amount of anxiety regarding academic libraries
based on the results of a writing assignment asking them to
respond to a prompt about their prior library experience and
ability to use an academic library. See Appendix B for student
comments on their library experience prior to LIBR 101.
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Students frequently worked in pairs or groups to compare
various resources such as Wikipedia to Credo Reference,
review search engines other than Google and review a scientific
finding in the news by locating the original research article.
Technology was incorporated throughout the semester
with the use of Poll Everywhere and Kahoot. The intent of the
quizzes was to ensure students were knowledgeable about
content. Kahoot allowed students to compete to answer
questions accurately and quickly. It worked well for testing
their knowledge of the syllabus and allowed time to discuss
correct answers in an interactive and fun session. The classroom
was equipped with a laptop cart, which was used nearly every
class session to develop research skills in a supported
environment.
Class activities were chunked into five to eight minute
segments with time built in to transition or move. Given the
high number of students with attention deficit disorder, as well
as those who were sleep deprived and exhausted, the format
worked to keep everyone engaged and focused. Teaching
citations styles involved students working in pairs at a white
board and having either a book or article to create a citation
based on a sample provided. After having several minutes to
complete their citation they were then required to review and
correct another team’s citation. The purpose was to
intentionally have students engaging with materials in a handson manner and physically moving.

CONCLUSION
Proactively working with the athletics department
increases the ability of student-athletes to be successful
researchers and provides crucial information literacy skills
needed for them to succeed academically. Serving on the
athletics council, open communication with advisors, and
understanding the challenges athletes face, allows for the
successful development of workshops or a credit-course that
aligns with the competitive, fast-paced nature of many students.
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Assessment
Assessment was built in throughout the course through
project-based assignments. At the end of the first four weeks in
which students learned to find books and articles they were
required to complete a research log with an annotated
bibliography. If students were unable to successfully complete
the assignment the faculty member could review the skills they
were missing and provide additional support. Two-thirds of the
way through the semester the student completed all but the
Term Paper. This allowed the opportunity to review that they
had mastered evaluation skills, citation styles, and finding
scholarly articles. Their final group project involved editing a
Wikipedia entry to demonstrate their ability to research a topic,
write, and cite sources correctly in a public forum. Students
were given a comprehensive final exam.
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APPENDIX A
Quotes from the Spring 2015 Student-Athletes on I wish my faculty knew…
I wish my professors knew how demanding our schedules are with practice.
I wish my professors knew that some nights I get 2-3 hours of sleep because I also work, so I do not start my homework till about
11-12 at night.
I wish they would know that office hours are usually during practices and it would be great if they could be more flexible with
meeting outside office hours.
I wish my professor knew that sometimes as an athlete it is hard to keep up with all the readings and be prepared to participate in
class as our practice schedules are crazy and by the end of the day we are exhausted and the only thing we want to do is sleep.
Stress endured during your season translates into the classroom
If have a big game coming up, its hard for some to set that aside when in class and focus. Some people tend to just think about
their job in the upcoming game instead of what's being taught in the classroom.
Lack of sleep - If one is sleeping in class, its not out of disrespect, but because of the lack of sleep the person has been deprived
of.
When we are late its typically because we get out of practice a little later, still have to shower before class, and sometimes grab
something quick to eat and then hustle to class.
I feel like we are unfairly treated exactly the same as regular students. Professors think they know that being a student athlete is
difficult but they do not know the struggle. In season we easily spend over 30 hours on football. We often miss office hours and we
do not have enough time to study sufficiently for our classes.
I wish my professors knew the amount of physical activity we are put through each day and how hard it is to study the same
amount as other students who do not have sports requirements.
I wish my professors knew I am always tired all of the time.
I wish my professors knew how hard it is to meet the expectations with less time and energy.
I wish my professors knew we give up things that normal students get to enjoy.
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APPENDIX B
Selected Quotes from the Fall 2014 and Spring 2015 Student-Athletes Prior Library Experience

I feel the library has this type of reputation that only the smartest kids go there because they know what they are looking for,
well at least that was my point of view as a freshman. My ability in the library is probably zero to none, I still have no idea
what to ask for or where to look or even what to research on the computer.
My experience in the library as a kid was a very bad one. I kept books without returning them and as a result, I owed alot of
money to the library. I am actually not welcomed back to my home town library as a result of the high expenses unpaid.
Majority of my past library experince has been a collection of confusion
I guess I don't really use the library because it just seems like if I were to be looking for something that it would be to hard to
find. I wouldn't really want to ask for help finding something because people in college should know how to navigate a
library.

I had two library classes that taught research methods and how the Dewey decimal system worked. We also used Jstor alot.

Growing up I haven't had very much experience with the library. Often when I find myself having to look for a book in the
library I can't find it on my own. My main expeience with the library is sadly using it as a shortcut to get to my next class. So
having to research things on a college campus library has me a little worried.
I was scared of asking the reference people, but even when I did ask the reference desk I still didnt think I asked the right
thing.
my prior experiences with using the library arent very good to be honest. I dont know the last time I have been in a library
except maybe to print out a paper for a class. The library to me is just too quiet...almost freaky quiet and if you blink the
librarian will tell you to keep it down.

I have only used library in my elementary school. Usually i could have always find a book that i needed. Also i had it in my
highschool but i never gone there. 2. I actually do not know much about it, and how to use it. If i wanted to get book i would
go to the store and buy it.
When i came into college everything i learned went out the window..

The USD library is a little overwhelming. I had no idea Copley had lower levels.
To be honest, I had never even stepped into Copley until the first day of our classes!
As a child I would go in the library often to get books to read or rent movies to watch with my friends since they were free.
I’ve always had a library card.
I have never actually looked for any book or magazine by myself in the library.
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